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Abstract: 
Learning is commonly defined as a process combining cognitive, emotional, and 
environmental influences and experiences for acquiring or enhancing changes in one's 
knowledge, skills, values, and world views. It comprises the way in which information is 
absorbed, processed, and retained. This process should be enforced through integrated 
Networked Learning. By this we refer to a process of developing, maintaining and integrating 
knowledge acquired in different lectures and the communication of this knowledge to the 
students. At the Management Center Innsbruck, Austria, this concept has successfully been 
implemented at the Bachelor program of Nonprofit, Social and Health Care Management 
three years ago by connecting three lectures and the respective lecturers in the field of 
“Scientific Work”, “Project Management” and “Statistics”. In line with the customary 
procedure as adopted in scientific tasks and research, the students have to elaborate a problem 
definition and a specific research question. An external partner from an organization or 
company is responsible for defining the specific practical problem to be solved. The didactical 
principles comprise different levels and forms of cooperation: 

– between the lecturers, 
– within the project team, 
– among the project groups and lecturers, 
– between the project groups and the external (practice-oriented) partner, 
– between the lecturers and the external (practice-oriented) partner.  

The key method consists of learning in networks in combination with Experiential Learning, 
both in relation to others and to learning resources and has to be seen as an innovative 
approach of sustainable learning. 
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1. THEORETICAL FRAMEWORK 
 
The concept of Networked Learning is commonly focused on the potential of information and 
communication technology to support connections and collaboration. The Web 2.0 and the 
Net Generation has revitalized these educational terms (McConnell, Hodgson & Dirckinck-
Holmfeld, 2012). “Most networked learning practitioners place high value on the following: 

– Cooperation and collaboration in the learning process; 
– Working in groups and in communities; 
– Discussion and dialogue; 
– Self-determination in the learning process; 
– Difference and its place as a central learning process; 
– Trust and relationship: weak and strong ties; 
– Reflexivity and investment of one´s self in the networked learning processes; 
– The role technology plays in connecting and mediating. 

 
Hence, we can deduct that the practice of networked learning is best acquired from a holistic 
perspective” (Hodgson, McConnell & Dirckinck-Holmfeld, 2012, p. 295). 
 
Combining this holistic perspective of Networked Learning with learning theories allows to 
extend the theoretical approach to a new dimension of sustainable learning. Building upon the 
intellectual origins in the work of Lewin, Dewey and Piaget, the educational theorist David 
Kolb emphasizes the central role experience plays in the learning process. By means of his 
experiential learning theory he suggests “a holistic integrative perspective on learning that 
combines experience, perception, cognition, and behavior” (Kolb, 1984, p. 21). 
 
According to Kolb (1984) this theory presents a cyclical model of learning, consisting of 
concrete experience “Do”, reflective observation “Observe”, forming abstract concepts 
“Think”, and testing in new situations “Plan”. 
Figure 1 illustrates Kolb´s four-stage learning cycle. It shows how experience is translated 
through reflection into concepts, which are used for testing in new situations. In the first stage 
(“Do”) the learner actively experiences an activity. In the second stage (“Observe”) the 
learner consciously reflects back on that experience. In the third stage (“Think”) the learner 
attempts to conceptualize a theory or model of what is observed. In the fourth stage (“Plan”) 
the learner is trying to plan how to test a model or theory or plan for a new experience. 
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Picture 1: Kolb´s Experiential Learning Cycle 

 

 
 

Source: Joy & Kolb, 2009, p. 71. 

 
Referring to Joy and Kolb (2009) within this idealized cycle the learner gets in touch with all 
stages in a recursive process corresponding to the learning situation and the subject matter. It 
is not necessary to start the learning cycle at a given stage. Four learning styles are identified, 
which in turn correspond to the stages. “Diverging learners prefer to make more use of 
concrete experience and reflective observation, assimilating types prefer to learn through 
reflective observation and abstract conceptualization, converging types rely on abstract 
conceptualization and active experimentation and accommodating types use active 
experimentation and concrete experience“ (Joy & Kolb, 2009, p. 71). 
 
From the experiential perspective learning is conceived as a continuous process, as opposed to 
content or outcomes, and grounded in experience. The process of learning requires the 
resolution of conflicts between opposing ways of dealing with the world. It is a holistic, 
adaptive process comprising integrated human functioning such as thinking, feeling, 
perceiving, and behaving. Learning involves transactions between the person and the 
environment and thus can be seen as a lifelong process of creating knowledge (Kolb, 1984, 
pp. 26–36). 
 
Taking into consideration the concept of Networked Learning (working in groups, discussion 
in dialogue, self-determination in the learning process, difference, trust and relationship, 
reflexivity, using the Web 2.0 tools) in combination with the didactical method of ”learning 
by experience” (do, observe, think, plan) the main challenge is the following: How could this 
learning method be integrated into the learning process of students on a practical basis? 
 
In the field of higher education a growing group of educators see experiential education as a 
way to revitalize the university curriculum and to cope with many of the changes facing 
higher education today. For adult students, learning methods that combine study and work, 
theory and practice provide a more productive arena for learning (Kolb, 1984, pp. 4–6). 
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2. PRACTICAL APPROACH 
 
Based on the assumption that learning can hardly occur simply by theoretical input, an 
innovative learning process has been designed at the Management Center Innsbruck in 
Austria. This concept is successfully being implemented in the form of a one-term 
interconnection of different lecturers at the Bachelor program of Nonprofit, Social and Health 
Care Management, integrating instruction on “Scientific Work & Integrative Projects”, 
“Project Management” and “Statistics”. 
 
In line with the customary procedure as adopted in scientific tasks and research, the students 
have to elaborate a problem definition and a specific research question. An external partner 
from an organization or company is responsible for defining the specific practical problem to 
be solved. 
 
It is a student-centered approach involving the experience of working on a real project, 
followed by a process of reflection assisted by the lecturer, conceptualization based on 
theoretical reflection and empirical research, and applying what has been learned. This 
process is achieved by an integrative perspective on learning in networks and focuses on the 
vivid exchange of information between different stakeholders. The concept comprises a 
process of developing, maintaining and integrating the knowledge of different lecturers, and 
the articulate communication of this knowledge to the students. The students are actively 
participating during the whole learning process. They are involved and interactive, and 
encouraged to engage in communication and group work. The role of the lecturer is to 
manage the learning process rather than to manage the content of learning. All these aspects 
of information and communication are supported by using the advantages of the internet, the 
Web 2.0: Beside e-mails, presentation tools, drop box, blogs, Skype, the open source platform 
Sakai is used for communication and interaction. Thus the students as adult learners are easily 
able to share the responsibility for learning with the lecturer and are encouraged to 
interactively communicate with all stakeholders. 
 
In the context of the lecture on “Scientific Work and Integrated Projects” the designed 
learning process permits the students 

– to work in a self-consistent way, 
– to concentrate on a practical research question, 
– to act in a team as a team member, 
– to conform to the criteria of scientific work, and 
– to respect predefined criteria in respect of time, budget and scope. 

 
The following objectives are aimed to be achieved: 

– Clarification of the project charter taking into consideration the research question; 
– Formulation and critical reflection of the research question on the basis of the 

respective literature (library), the respective theoretical foundation; 
– Clarification of the empirical research (quantitative or qualitative) on the basis of the 

elaborated theoretical basis; 
– Conducting the survey and analyzing the data; 
– Interpretation of the results in a scientific paper by respecting the tools and methods of  

an academic modus operandi; 
– Establishing a power point presentation for the oral presentation and producing a 

scientific poster; 
– Preparing for and attending an exhibition to present the results brought about. 
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The didactical principles comprise different levels and forms of cooperation: 
– between the lecturers, 
– within the project team, 
– among project groups and lecturers, 
– between project groups and the external (practice-oriented) partner,  
– between the lecturers and the external (practice-oriented) partner.  

 
It is important that the lecturers involved collaborate for an optimal outcome of the learning 
process for student to become true. As shown in the following illustration (figure 2), this 
refers to the following lecturers involved: Project Management, Statistics, and Scientific 
Work. 
 
Picture 2: Overview of  Networked Learning among individual lecturers 
 

 
 
Another challenge of the networked learning process is the combination of internal and 
external stakeholders (figure 3). Internal stakeholders are the project teams and the involved 
lecturers. External stakeholders are the respective (practice-oriented) partners. Five students 
have to cooperate within the team and vis-à-vis the lecturers but also vis-à-vis the external 
partners. 
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Picture 3: Networked learning of internal and external stakeholders 
 

 
 
The respective lecturer is responsible for the theoretical input, the coaching and grading, the 
external partner for the relevant project topic, the project charter, the project definition and the 
network within the respective external environment. There is only little contact during the 
term between the lecturer and the external partner. 
 
What does this networked collaboration mean in practice?  50 students are admitted per term. 
This means: five at a time form one team, so that ten teams are operational. In the first lecture 
of „Scientific Work and Integrated Projects” students have to choose a particular project from 
a list prepared in broad outlines by an external partner from a company or an organization. 
This could be an international or national organization such as the Austrian Red Cross, SOS-
Children´ Village, Caritas or World Wildlife Fund but might also be a public institution such 
as the University hospital in Innsbruck or the Tyrolean Government. Other partners are social 
institutions dealing with e.g. elderly or disabled persons. It is up to the external project partner 
to outline the project charter together with the students involved and to formulate the 
respective research question during the first meeting. 
 
3. METHODS AND LEARNING OUTCOME  
 
As described in chapter 1, the method combines Networked Learning and Experiential 
Learning Theory in order to obtain an optimal learning outcome: concrete experience (“Do”), 
observation and reflection (“Observe”), forming concepts (“Think”), and testing in new 
situations (“Plan”). The applied methods are focused on presentations, discussions, group 
work and different forms of presentation (power point, poster, paper). 
 
The training aspects comprise: 

– self-dependent organization and working, handling with restricted resources (“Do”); 
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– team-based working (being able to collaborate in a group by respecting the team 
members and by being able to react in an adequate way to being criticized) (“Observe” 
and “Think”); 

– working under complex conditions to achieve the defined objectives / goals (“Plan”). 
 
All this leads to the following learning outcome expected from „Scientific Work and 
Integrated Projects“. Students will have learnt: 

– to structure a project by respecting the content and the limited time (one term, 15 
weeks) and restricted budget and by establishing the respective plans for the project 
break down structure and the Gantt Chart; 

– to distinguish between the communication within the group and the lecturer and with 
the external partner(s); 

– to be conscious of the different interests and goals of  the actors in terms of  a clear 
role definition and a clear goal agreement; 

– to be conscious of the research process (theoretical foundation followed by an 
empirical research) and the form and content of a scientific paper; 

– to bear in mind the obligatory citation rules (to avoid any form of  plagiarism); 
– to distinguish between the various forms of quotations in the text and in a footnote; 
– to train the design of a scientific poster;  
– to train the presentation of a project within a given time frame (poster and paper). 

 
4. THE WORLD WIDE LIFE FUND (WWF) EXAMPLE 
 
It would appear helpful for understanding the experiential learning cycle in the context of 
networked learning by analyzing one specific project and indicating the respective time table. 
 
March (phase of problem definition) 
 
Start of the lecture „Scientific Work and Integrated Projects” by presenting the topics. Five 
students select the World Wildlife Fund as external partner. The topic in this specific example 
is the “Acceptance by the population of hydraulic energy in the region of Tyrol” (one of the 
nine Laender in the Federal Republic of Austria). They meet the external project partner for 
the first time and clarify the project order and the research question. Students get input by 
listening to the introduction lecture of „Scientific Work and Integrated Projects” (How to 
prepare a scientific paper and poster taking the general research process into account?), 
followed by the introduction lectures in „Project Management” (How to write a project 
handbook?) and Statistics (How to create and to interpret quantitative or qualitative data?). 
During this phase of “Doing” the students gather concrete experience in project preparation 
and scientific work. They review respective literature in the library and theoretically reflect on 
the problem in more detail. They learn the importance of Project Management with the 
respective tools and techniques. The role of the external project partner during this phase is to 
negotiate the content and extent of the project with the students and provide them with 
essential information about the organization and/or the chosen topic. The role of the lecturer is 
to assist the team, if necessary, in organizing the different requirements and to provide the 
frame conditions for smooth working processes. 
 
April-May (phase of planning, conceptualization and implementation) 
 
The students reflect their experiences and conceptualize their project with regard to the 
scientific research process. The team is now in a position to describe the problem definition 
(construction of a hydro-electric power plant in a protected area) followed by the clarification 
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of the specific aim and the definition of the research question: Is the construction of a hydro-
electric power plant accepted also if this affects the protected landscape? Is there any 
connection between the knowledge of the Tyrolean population on hydraulic energy and the 
level of acceptance? During a 30 minutes coaching in the lecture „Scientific Work and 
Integrated Projects” students are getting feedback whether the project with the respective 
problem definition and research question is possible in view of the restrictions in terms of 
time, budget and scope. Furthermore, the relevant literature is discussed. This is also the 
moment to ask questions or discuss possible problems (“process of observing and thinking”). 
The empirical part takes place in the lecture on „Statistics”. Here students learn the 
elaboration of a survey. To get representative results in this specific case, students conduct the 
survey by telephone interviews. These data are analyzed, visualized and interpreted. This 
process of conceptualization is also supported by the lecture on „Project Management”: 
establishing a SWOT and stakeholder analysis, creating a Gantt-Chart and producing a project 
breakdown as the important communication tool for the team work. Students learn the 
importance of risk management, of controlling (also the social internal and external 
controlling vis-à-vis the stakeholders), of the documentation process (hand book, minutes …) 
of  the entire internal and external communication: conversations, information exchanges and 
outcomes. The main role of the external project partner in this phase is to revise, if necessary, 
and to approve the survey process. The role of the lecturer is to assist the students in 
developing the research question, designing the project and applying an adequate research 
method, through continuous asking and feeding back. 
 
June (phase of presenting & publishing – closure of the project) 
 
Students present their theoretical and empirical results in a first internal presentation during 
the lecture „Scientific Work and Integrated Projects”. The feedback received is used to adapt 
and to improve the final publication. The closure event is the final exhibition which not only 
presents the occasion for the internal stakeholder but also for the public (external partner) to 
obtain detailed information. The students have the opportunity to present the results in a short 
5-minute power point presentation. They are responsible for the designing of their exhibition 
stand (poster, sweets, decoration, table cloth, flowers etc.). This phase enables the students to 
compare their own work with that of the other students and thus becomes a valuable 
contribution and an important incentive for new experiences. It is also the time and place 
where the publication is handed over to the external partner and to the lecturers. The students 
get a certificate, which is a useful and important document for the application process after 
the study. The main role of the lecturer in this phase is to give feedback, asses the teamwork 
of the students, and support them in arranging the exhibition. It is the platform for exchanging 
experiences and networking. It is also the time to socialize and celebrate the project closure! 
 
5. CONCLUSIONS 
 
Positive experience and feedback from the students involved over a period of three years, but 
also external partners from well-known companies or organizations, appreciating this kind of 
collaboration with a fruitful outcome for both sides underlines the success of the networked 
lectures based on the theory of experiential learning. 
 
The involvement of different internal and external stakeholders, which makes the “learning 
event” quite complex demands a clear structure, an excellent communication process with the 
support of new media tools (internet) and a transparent time table. The intensive assistance, 
supervision and mentoring of the students involved are important to render this concept 
successful. The learning effect is by no means confined to only one term. The input has a long 
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lasting learning effect, to be seen as an innovative approach of sustainable learning also for 
the future. 
 
Harasim, Hiltz, Teles & Turoff (1995, preface) wrote that “Learning Networks introduce new 
educational options to strengthen and transform teaching and learning practices, opportunities, 
and outcomes”. When combining this approach primarily focused on computer networks with 
the experiential learning cycle of Kolb a more holistic concept emerges and opens a new 
perspective for sustainable learning. 
 
REFERENCE LIST 
 
1. Harasim, L., Hiltz, S.R., Teles, L., & Turoff, M. (1995). Learning Networks: A field guide 

to teaching and learning. Cambridge, MA: MIT Press. 
2. Hodgson, V., McConnell, D., & Dirckinck-Holmfeld, L. (2012). The theory, practice and 

pedagogy of networked learning. In L. Dirckinck-Holmfeld, V. Hodgson, & D. 
McConnell (Eds.), Exploring the Theory, Pedagogy and Practice of Networked Learning 
(pp. 291–307). New York, NY: Springer Science+Business Media B.V. 

3. Joy, S., & Kolb, D.A. (2009). Are there cultural differences in learning style? 
International Journal of Intercultural Relations, 33, 69–85. 

4. Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and 
development. Englewood Cliffs, NJ: Prentice Hall. 

5. Learning Theories Knowledgebase. (2012, January 13). Experiential Learning (Kolb). 
Learning-Theories.com. Retrieved from 
http://www.learning-theories.com/experiential-learning-kolb.html 

6. McConnell, D., Hodgson, V., & Dirckinck-Holmfeld, L. (2012). Networked learning: A 
brief history and new trends. In L. Dirckinck-Holmfeld, V. Hodgson, & E. McConnell 
(Eds.), Exploring the Theory, Pedagogy and Practice of Networked Learning (pp. 3–27). 
New York, NY: Springer Science+Business Media B.V. 

487



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /SyntheticBoldness 1.000000
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002000d>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002000d>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /GRE <>
    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002000d>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e000d>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


